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Procedures

	Instructional Strategies (Teacher)
First session:

1. As students are entering the classroom and getting settled, Instructor gives these directions for making a drawing:
"Take out a piece of paper and divide it into thirds. In the middle third of your paper, draw a rectangle. In the bottom third of your paper, draw a triangle. In the top third of your paper, draw an oval. Inside the triangle, write the numbers 2, 4, and 8. Inside the oval, draw a smiley face. Inside the rectangle, write the letters A, B, and C."
Instructor speaks in a subdued voice at a moderate pace and walks around the room, occasionally facing away from the students.

2. Instructor calls the class to order and asks students to hold up their drawings for everyone to see. Instructor tells students to look around the room and notice how different each student's drawing is from the others. Instructor asks students why they think that is, and how they might fix their drawings.

3. Instructor concludes, "Doing a job right the first time is much easier when you can actively listen to instructions. When you either can't or don't actively listen, your product doesn't end up the way it should and requires more time to correct. Distractions and their impacts on active listening are just one of many barriers to communication. Before we get too involved in barriers to communication, though, let's talk about communication itself. How do we communicate?"

4. Instructor distributes copies of the communication worksheet (Core_2-Interpersonal_1-Communication_
Supplement-Communication-Worksheet) and explains the directions, telling students that they should be completing Side 1 as they discuss the various forms of communication. [Note: Instructor may use the "Communication" supplement (Core_2-Interpersonal_1-Communication_
Supplement-Communication-Outline) as a guide for this discussion.]

5. Instructor asks, "Are all of these ways to communicate important? Can we do without any of them? What if we couldn't talk/write/see/hear?"

6. Instructor continues, “Let’s get back to communication barriers. What were the barriers we experienced earlier, during the drawing exercise?” 
7. Instructor divides students into groups and says, “Your group is now your crew, and your crew has a job: to come up with ideas for how to manage communication barriers.” Instructor tells students to turn over their worksheets and explains the directions for Side 2. Before the crews begin working on the assignment, however, Instructor assigns a different communication barrier to each crew (e.g., one crew is spread around the room and not allowed to move closer together, one crew can only whisper, one crew isn’t allowed to talk at all, one crew is assigned two leaders who are privately instructed to disagree on everything, etc.). As students try to communicate and collaborate despite their barriers, Instructor walks among them, offering suggestions as necessary.

8. After 10​​ minutes, Instructor tells students to return to their seats.
9. Instructor notes, “You all seemed to be struggling to communicate. How did you overcome your barriers?” Instructor tells students to add ideas to their worksheets as the class discusses possible ways to overcome barriers to communication. [Note: Instructor may use the “Communication” supplement (Core_2-Soft_1-Communication_Supplement-Communication-Outline) to help guide the class discussion.]
10. Instructor says, “Those are all great ideas, and they worked well for you in this circumstance. In your construction careers, however, you are almost guaranteed to find more complex barriers than this. You’ll likely work with a wide variety of people over the course of your lives. How would you overcome a barrier like a language difference? Or a personality conflict?” Instructor leads discussion, guiding students where necessary.

11. Instructor tells students to turn in their worksheets, and then ends the session by saying, “We’ve learned a lot about how to communicate better today. Next time, we will learn more about how to use our communication skills to keep ourselves safe on worksites. See you then!” 
[Note: Instructor may use the “How Do We Communicate?” and “On Target: Barriers to Communication” keys (Core_2-Interpersonal_1-Communication_
Supplement-Communication-Worksheet-Key) to grade students’ worksheets.]
Second session:

1. Instructor begins the session by saying, “Today, we’re going to expand our communication skills by practicing translating instructions between written and spoken forms.” Instructor tells students to take out paper and writing utensils, explaining, “We’re going to watch this instructional video, and I want you to write down the instructions it gives as we watch.”

2. Instructor shows the “How to Build a Solid Timber Floor” video.

3. Instructor calls on various students to repeat the instructions, one step at a time. When the whole process has been reiterated, Instructor collects students’ papers. [Note: Instructor can grade them based on the write-up Core_2-Interpersonal_1-Communication_
Supplement-Video as a guide.]

4. Instructor groups students into pairs and hands each pair a copy of the “How-To” document (Core_2-Interpersonal_1-Communication_Supplement-How-To), explaining, “Now, we’re going to do the same exercise, but this time, you will be the instruction-givers, too! You have 5 minutes to read these how-tos (each partner should read a different one), and then you will take turns reiterating for each other the instructions you read.”

5. After 5 minutes, Instructor announces, “Time’s up! Pass in your “How-To” documents and take out a piece of paper and a writing utensil. You have 10 minutes to tell each other what you learned. As one partner talks, the other needs to write down the steps. Then, switch roles. Each person needs to turn in a written set of instructions before leaving.”
6. Instructor allows remainder of time for this exercise, ending the session by saying, “This time, we gained more communication skills by practicing translation. Next time, we will learn about applying this knowledge to specific safety communication. See you next time!”
Third session:
1. Prior to class, Instructor posts examples of hazard labels and SDSs around the room.
2. Instructor welcomes class and says, “Last time, we learned about the differences between written and verbal communication. This time, we’re going to get a little more in-depth with two specific kinds of written safety communication: hazard labels and safety data sheets (SDSs). You’ve seen these in your previous safety class, and samples are posted around the room.” Instructor guides class discussion about labels and SDSs, writing their answers to the following questions for students to see: 


· Where would you find a hazard label? Where would you find a safety data sheet? 

· Which one is more important? 

· Which one has more information? 

· What information is on a hazard label? What information is on a safety data sheet? 


Instructor continues, “Now we’re going to learn more about hazard labels and SDSs. We’ll come back to this discussion after our reading to see if our answers change.”
3. Instructor distributes highlighters and copies of the “Hazard Communication Standard” OSHA briefs (Core_2-Interpersonal_1-Communication_Supplement-OSHA-Briefs) and the “Hazard Communication Standard” notes/quiz sheet (Core_2-Interpersonal_1-Communication_Supplement-HCS-Notes-Quiz). Instructor explains the “Notes” side of the notes/quiz sheet, saying, “Read all the questions before you start, and then highlight the answers as you scan the briefs. You will be turning in these highlighted briefs with your notes/quiz sheet. When you finish, keep your papers and return your highlighter.”
4. After 10–15 minutes, Instructor asks various students to supply answers and where they found them in which document. 

5. Instructor asks, “Now that we know more about safety data sheets and hazard labels, do we need to change any of our answers from earlier?” As students answer, Instructor erases and rewrites answers to the questions from before. 
6. Instructor distributes class copies of the SDS for acetone (Core_2-Interpersonal_1-Communication_Supplement-SDS-Acetone) and red markers/colored pencils, and tells students to turn their notes/quiz sheets over to the “Quiz” side. Instructor explains the quiz and gives students the remainder of the class time to finish. [Note: Instructor may use the notes/quiz key (Core_2-Interpersonal_1-Communication_Supplement-HCS-Notes-Quiz-Key) as a guide to grade notes/quiz sheets.]
7. Instructor ends the session by saying, “Today, we learned how to apply our communication skills to interpreting safety documentation. Next time, we’ll begin talking about how communication and other skills can make you more employable. See you later!”
	Instructional Activities (Students)
1. Students enter the classroom and get settled on their own. They may listen to Instructor and follow directions, or they may not. 

2. Students observe their drawings and give their explanations for why the drawings are different (e.g., that they were trying to do two things at once, that it was hard to hear Instructor with everyone talking, that Instructor didn’t seem engaged in the directions, etc.). Then, students offer their ideas for fixing the drawings (e.g., that Instructor give directions again, that Instructor produce a sample, etc.).

3. Students offer answers (e.g., speaking, writing, gesturing, facial expressions, body language, vocal tone, etc.).
4. Students take notes on their worksheets as they discuss the different forms of communication.

5. Students discuss the importance of each type of communication, identifying how each type of communication is important in its own setting.
6. Students recall barriers from the beginning of class (e.g., they could not actively listen to Instructor, Instructor did not enforce his/her leadership role with the class, Instructor’s facial expressions and body language indicated s/he was bored, Instructor did not speak loudly, the environment was noisy, etc.).
7. Students follow Instructor’s directions and begin working in their crews to finish the assignment, observing barriers to communication as they work.

8. Students return to their seats.

9. Representatives from each team share their experiences and suggestions (e.g., writing on paper, gesturing, speaking louder, moving to a new location, voting on decisions, etc.). As the class discussion continues, students fill in their worksheets.
10. Students offer suggestions and discuss different possibilities for overcoming these barriers (e.g., learning a new language, consulting peers or superiors, etc.).

11. Students turn in individual worksheets as they leave.
1. Students take out paper and writing utensils and prepare to take notes over the instructional video.

2. Students watch video and take notes.

3. Students offer their answers. As the instructions are reiterated, students make sure they have all the steps. When they are done, they turn in their papers to Instructor.

4. Students pair up, choose assignments, and begin reading.

5. Students take turns teaching and writing.

6. Students turn in their papers as they leave.

1. N/A

2. Students offer answers and participate in class discussion.
3. Students read through all questions, and then highlight the answers as they scan the briefs. They return their highlighters when they finish.
4. Students offer their answers and continue to fill out the “Notes” side of the notes/quiz sheet as necessary.
5. Students offer answers and participate in class discussion.

6. Students follow instructions and complete their quizzes, answering questions about the acetone SDS and creating a hazard label for acetone.
7. Students turn in their quizzes, OSHA briefs, SDSs, and red markers/colored pencils to Instructor as they leave.
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